Quality Improvement Plan for
Quorn Kindergarten
202 0
Service name
Quorn Kindgarten

Service approval number
PR - 00006069

Acknowledgment of Country
We acknowledge the Aboriginal
people as the traditional custodians of the lands and waters where our
centre is located and recognise their continuing connection to country.
We pay our respects to Elders past and present, and extend that respect
to all Aboriginal peoples.

Context
Service Context
Quorn Kindergarten is situated in the Flinders Ranges. Quorn is a small rural town that has a high focus on tourism and farming.
Most Quorn families travel for work to Port Augusta. Quorn has a hospital, combined primary and secondary school, and has a
vibrant Art community. Quorn does not have child care facilities however the local school does offer Out of Hours School Care,
Kindergarten children can access the program.
Our Kindergarten offers younger families the chance to connect and communicate. We provide Occasional Care Services to
children from 2 years of age, as well as normal Preschool services. Playgroup is run by a volunteer playgroup coordinator on
Mondays. We also link with Health Services, Speech and Language, and Dentistry to promote early intervention. Some of these
programs include; Oral Language development and parent information seminars, Early Dental Intervention Program (links with
attendance goals/intervention), and Child and Youth Health support programs. We have strong links to our community through
weekly excursions to Flinders House Retirement home, shops, parks, playgrounds, and Quorn Area School/Library. We are
fortunate to be within walking distance to these services, and take advantage of our locality to inform children of social and
community participation.
Quorn Kindergarten is a part-time site and has on average 10 to 15 children per session for preschool entries. Our Occasional Care
sessions run in the mornings only, and are limited to 8 children per session. This service is fully integrated and inclusive of our
Preschool programs.
Our learning programs have a high focus on sustainability, environment as third teacher, and children as active protagonists. We
promote extended learning goals through our Arts in Learning program and are active SALA exhibitors. Our site has a focus on
inclusive programs that support Aboriginal culture and identity. Literacy and numeracy goals are taught explicitly and supported in
a play based environment. Data informs our practice and is reflected upon daily.
We currently have one .8 Director/Teacher, .5 permanent ECW, .3 Occasional Care coordinator, and Support ECW as our staff team.
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Context
Statement of Philosophy
Learning
Quorn Kindergarten has a strong culture of encouraging children to learn through play. We believe that children learn when they are engaged in meaningful play within a
social context. We provide experiences that promote emergent ways of thinking and doing, this looks and feels intentional, purposeful, interactive, and generative. We
believe that children have access to Aboriginal culture, and promote different ways of doing through authentic hands-on experiences.
Community and family
Being in a small country town, Quorn Kindergarten has a strong history of connection to community. Volunteers are encouraged and supported through our reading
programs, excursions, and fundraising events. Excursions are supported on a regular fortnightly basis and include visits to our local retirement home, school, local shops,
and parks. We feel strongly that children have a right to be included in the community as rightful citizens, and offer opportunities for learning to occur in authentic ways.
Learning environment
Our learning environment is an evolving area. We view our environment as a way to promote inclusion, authentic play, and as a cornerstone to teaching intentional
practices. We also see our environment as not just within the boundaries of our Kindergarten, but within our larger community. Natural learning opportunities are
encouraged and the use of sustainable resources are promoted throughout the Centre. We encourage children, families, and ourselves as staff, to think about different
ways to think sustainably, and use natural or re-purposed products.
This philosophy was established in 2017, reviewed in 2018, and revised in early 2019. All staff contributed to the development of this philosophy and worked on improving
the wording through Reflective Practice days. Children have also developed artwork that is included in the displayed statement. The artwork is of a heritage bottle brush
tree that is planted in our front yard, first planted by a previous Director.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
Practice is embedded in service operations: All educators collaborate to the develop a fortnightly program. This program is purposeful and responsive to the needs,
interests and strengths of each individual child. All educators work with educational leader to develop program and share in discussions, ideas, and delivery. Each
fortnight as a group we discuss which curriculum outcome aligns best with our focus for our planned goals for learning. This deepens our understanding of curriculum
outcomes, and our engagement focus for our planned activities. As a cohort, we consistently reflect on our service philosophy so that we stay focused on offering
experiences that align with our site goals for learning and engagement. As a result of our reflection, we often modify experiences so that they are more relevant and
purposeful. This has made our staff team responsive to our site goals for learning, as well as focused on 'bigger picture' learning opportunities. An example of this can be
evidenced in our work with SALA and our arts in learning program - each child is observed for a particular interest, then an individual arts experience is developed in
consultation with educators, administered as part of a learning opportunity, then reflected upon as a site, community, and broader educational community (shared with
partnership).
Practice is informed by critical reflection: Professional development has provided educators with the knowledge to understand their role in responding to children, and
how their impact on learning is crucial in developing strong, confident learners. As a staff team, we hold fortnightly meetings and discuss our own practices, as well as how
our learners are travelling. Recently we recognised that we were using the word 'cute' in our interactions with learners. As a staff team we discussed how this word is
limiting in our learning interactions with children, and does not offer opportunities for extending learning. We came up with a selection of more appropriate words to use in
replacement of 'cute'. We have since recognised that our interactions with children is consistently respectful, is open to creating dialogue, and is explicit in its delivery of
open-ended questioning techniques. We have also developed a teaching video explaining how generative and creative lines of questioning can be used to extend
learning. This video has been shown to other educators, children, and our parent community. The video links to learning through the environment as the third teacher,
intentional teaching, conversations, language development, and was part of a Port Augusta/Quorn Partnership goal in developing executive functions.
Practice is shaped by meaningful engagement with families and/or the community: Our Facebook page offers families and the community to become aware of our
learning goals and comment or share insights. We also regularly visit a local retirement home and recently hosted a Christmas performance. We then showed our video of
our performance on our Facebook page. The staff, residents, and community were enlightened to see such dedication and commitment shown by our young learners. It
was truly an inspiring performance that highlighted the social skills of our learners. Our learners were very proud of their efforts in performing for our friends at Flinders
House. Each fortnight we meet with our learners and ask each child what they would like to learn. This is then recorded straight onto our fortnightly program. Educators
then reflect on child-led ideas and come up with potential avenues for learning. For children who are non-verbal, we suggest ideas based on educator observations. Our
programming journey is documented in our visual display program and in our wall displays, both of which align to the curriculum and are on display for all to view.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 2: Children’s Health and Safety
Practice is embedded in service operations: Our service has gained the support of the community and in our families in fundraising for an edible community garden. Money contributions
have been given that has enabled us to purchase fruit trees, irrigation, and mulch. A recent community grant has also assisted us in securing funds to establish our front yard space into an
'all accessed' fruit and vegetable garden. Our hope is to promote healthy eating within our community by providing and growing seasonal foods. We also envision cooking and using our own
produce so that we can discuss healthy eating options. We have started this process with existing fruit trees and donated fruit from the community. Growing food has become part of our
curriculum focus into natural sciences, with us exploring cell growth using our digital microscope, time lapse videos on known vegetables, as well as investigating water flow and irrigation
principles using loose parts. Our focus for sustainable practices link with our service philosophy and are embedded in how we support eating raw or 'nude' food options.
Practice is informed by critical reflection: After investigating our attendance data, it was recognised that many of our absences were due to dental needs. In 2018 we developed an
attendance policy that supported the need for early detection of dental hygiene. We now have a visiting dentist come to our site that does a 'lift the lip' service for all of our consenting families
in term 4 as part of our transition to preschool program. Our aim is to catch any dental work before the school year commences so that assistance can be sought over the Christmas school
holidays. This service is open to the broader community, with many occasional care families attending, as well as babies. Our 2019 attendance data shows an increase in attendance. We
also encourage active participation in movement activities and provide varied transitions that support growth motor development. Our environmental space has been enhanced to promote
movement and free running spaces, as well as secluded areas for relaxation with many spots being constructed of natural tree growth or cultural Wiltja's. Further to our healthy lifestyle
promotion, we support the ethos of children as active citizens and encourage participation in our broader community. We frequently take walks to local shops, Flinders House retirement
home, Quorn Area School, Library, and local parks, playgrounds, and tourist destinations. We encourage children to understand their own needs for water and supply personal water bottle
carriers to all excursion participants so that hydration can be encouraged at a personal choice / body awareness health skill.
Practice is shaped by meaningful engagement with families and/or the community: We meaningfully engage with children about the need to remain safe and use authentic experiences
as a learning tool. We use a record book to track our discussions with children so that all educators are aware of any new or needed areas for safety discussions. These discussions are held
with children in our morning group times, and are a reflection of current safety concerns. We also invite local County Fire Service to visit our site to host fire safety discussions. As we live in a
rural area, fire is a concern for many of our farming families. Discussing our need for safety supports our cultural context and ensures that our service is being reflective of the voices and
concerns of our community.
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With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
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5
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Quality Area 3: Physical Environment
Practice is embedded in service operations: In 2017 our inside space was redesigned to incorporate loose parts play spaces and greater inclusion for occasional care children. This
change in environment was the result of executive function checklist data highlighting that children were not able to self select resources without adult support. All educators were supported
to reflect on data and establish goals pertinent to our needs. Led by the educational leader, professional development in executive functions and inclusive practices were held. Educators
worked together to change space, allocate new resources, and promote our new learning space to families. The educational leader also held a parent information session at the start of 2018
to discuss concerns around changes. Our 2019 data has shown an increase in children self-selecting materials. We have also witnessed an increase in patterning, turn-taking, and resilience
to working with peers and other educators. Our outside space has also undergone changes to reflect the needs of our learners. We removed our old purpose built playground, and with the
support of Playgroup, purchased a new natural cedarwood swing. Due to the extra space provided from playground removal, we were able to install a large dry creek bed, natural rock and
log climbing wall, and stone pillar seating to our undercover area. We have observed a growth in learners freely exploring our outside playspace and are not asking for 'toys' to be out as
much.
Practice is informed by critical reflection: Our outside and inside learning spaces reflect learning that aligns with our curriculum, and also Reggio principles in aesthetics, free choice, and
active participation. Our site also opening supports Claire Warden's Nature Play theories and offers resources that are sustainable, locally resourced, and provide open-ended play
opportunities. Our purpose built environment reflects our local creek beds, stones, and natural colour schemes. Many of our inside loose parts have been donated by community members,
shops, and families. They are both natural and recycled materials. This focus on sustainable resources is consistent with our service philosophy and exploration into best practice methods
that support child development and understanding of finite and infinite resources.
Practice is shaped by meaningful engagement with families and / or the community: Our site is a historical setting. Once the old school for Quorn, our building represents local history
with many grandparents having attended. Parents have a strong connection to the site and feel welcomed here. Many of our families also attend playgroup and enjoy staying for a chat, or
walking around our space to view the varied learning documents displayed. As we do offer varied services to our community, we have to also provide an environment that can modify and
change with different service levels. Educators are aware of the need to reflect and think critically about spaces, equipment, and resources on offer. At times we have had to readjust our
goals or ideas so that all members of our preschool community can safely access and use our spaces. We have also worked with Quorn Area School children to build traditional Wiltja's,
assist in the design of our outside space. Working on the development of a site based child led Acknowledgement of Country, we walked to a local park as part of National Reconciliation
Week celebrations. We then engaged with a local Aboriginal community member to work with us during NAIDOC Week and further investigated how to word our Acknowledgement of
Country. Children led this discussion and participated in a term three cultural excursion to Warren Gorge as part of a bush kindy day and investigated the cultural story the 'Blue Wren'. A
video journal and documentation was then displayed during our local Quorn agricultural show.
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Quality Area 4: Staffing Arrangements
Practice is embedded in service operations: All educators understand each others role within the service. We all work collaboratively to ensure that our site routine is adhered to and that
families and children are supported to have continuity of learning. As we have a small staff team, we have been able to be effective in communicating these needs daily, however we also
hold fortnightly staff meetings and alternating programming meetings. Occasional care staff are given the same access to organisational decisions as other staff members, this has allowed
every educator to have a voice and understand one another’s roles. One of our long standing educators has worked on this site for over 40 years. This educator is recognised within our
learning community and is provided with fortnightly shared group learning times. This supports her need for one-on-one teacher directed learning, but also provides our young learners with
varied educator teaching strategies.
Practice is informed by critical reflection: Our site works closely with visiting speech and language professionals and our special educator. Educational leader works with these visiting
professionals and then reports back information to site educators. All educators are supported to contribute to discussions, provide examples of how to work on suggestions for learning, and
are encouraged to take on new ideas. The educational leader also provides up-to-date information to all staff on any hazard alerts, new policies, or changes to risk-assessments that may
impact on the learning and care of children.
Practice is shaped by meaningful engagement with families and / or the community: We value and respect family input and observe children to see that staffing is meeting individual
and group needs. Parents are encouraged to stay and settle children in if need be. This process has assisted parents and children to act in partnership with educators so that familiarity can
be established. We have encouraged several families to stay back, and we feel that this process has formed strong connections with children, educators, and parents. We also recently
readjusted our occasional care session times so that our current occasional care coordinator could maintain her role for both sessions. This allowed continuity of educators and supported
our service approach in collaboration through continuity. Families were consulted with this process and understood the need for shifting to one day session times. Our educators all have a
strong connection to the community and to our families. They understand the need to support families and provide them with avenues to include cultural diversity. We do this by supporting
Aboriginal Elders to come to our site through programming and community events, as well as offer avenues for culturally diverse families to discuss their celebrations. Recently we supported
a Muslim family to talk about Ramadam, hosted a culturally appropriate food sharing event, and then videoed one of our family members about her celebrations and what they mean to her.
With her permission we shared our video on our Facebook page. The parent was very proud and felt included in our yearly celebrations.
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Quality Area 5: Relationships with Children
Practice is embedded in service operations: Educators at this site maintain a high level of respect for children and families. They do this by having respectful conversations with other
educators, with children, and with parents. Our site feels strongly that the role of learning lies heavily with how connected a child feels to their surroundings and the people they share time
with. We offer ample space and time for educators to work with children and incorporate this into our routine. If a child is engaged in learning we will change our routine to suit the needs of
that child on that day. We respect that children need to have a voice in their play and in their learning. At the start of every year, we use a floor book to encourage children to design a space
outside based on their wants. We have made insect hotels, bought digital microscopes, and have re-purposed materials so that children can develop a sense of ownership in their space.
professional development Plans align with site goals and build on demonstrated skills of relationship building with children.
Practice is informed by critical reflection: Educators work together to inform one another of observations of personal interactions with children, however we recognise that our long
standing Aboriginal educator understands and has more information on many of our Aboriginal families. All educators respect her role in advising us appropriate opportunities for engaged
learning. One area we discussed as a staff team was the inclusion of an Aboriginal three year old story telling session. We recognised that we did not want to isolate our Aboriginal three year
olds from our shared group times, however took on the advice of our Aboriginal educator and invested time in her working one-on-one with these learners. The time proved to be extremely
beneficial. Family members felt very proud that their child was getting the chance to document their learning with an Aboriginal worker, and the children felt connected to our site because
they had the chance to have a strong voice.
Practice is shaped by meaningful engagement with families and /or the community: Our site values our volunteers and supports their role at our site. We provide varied avenues for
volunteers to assist us, and consider their input when planning events or excursions. Our high focus on volunteer support has granted us a way to promote families having a voice and letting
us know what they like or dislike about our services and its operations. We act on the recommendations of our parent community and this builds our relationship. Our educators recognise
that each family is unique and act on this knowledge to provide tailored behavioural guidance. For some families this may mean that we spend time each morning crafting one-on-one, or it
many mean that we work together a One-Plan documentation. At every stage, families are consulted as to what they feel will be appropriate, we then discuss our ideas and reflect on
changing needs. We have had many bilingual families access our service, and each time we work with that particular family, we do not use old data or goals, we invest time in getting to know
that families needs and tailor our approaches based on individual needs.
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Quality Area 6: Collaborative Partnerships with Families and Communities
Practice is embedded in service operations: Being a small site within a rural community, our practices support collaboration with our parent community. We make time each day to talk to
our families, invest in opportunities to meet new families through open days, and work with staff collaboratively to share important information that may impact on child learning and
wellbeing. Fortnightly staff meetings allow all educators a chance to share information that may impact on the participation of families and children, we then plan for learning based on this
knowledge. Educators are also active members of our community and represent on different cultural and community led organisations, from the agricultural industry, sporting and social
clubs, and the towns vibrant Aboriginal art community, our staff participant and share in these events. When families come to us, they will usually have a connection to a staff member from
one of the shared groups, if a family is isolated or in a unique situation, we explore options in how to support greater engagement in our service and in the community. One area we do this is
through volunteering or attending our extra curriculum activities like playgroup. Many parents who have started out isolated have developed a strong connection to the community through
participating in our volunteer programs. We have found that when parents feel connected to our learning space, so do the children. This practice is embedded in our service philosophy.
Practice is informed by critical reflection: We have found through reflecting on past planned events that some families prefer hands-on experiences, some excursions, and others enjoy
parent days and participating in our reading days. We intentionally consider alternative events that cater for the interest and needs of our cohort and families. For many of our working
families who simply cannot take time off to participate in events or to volunteer, our use of Facebook has greatly increased access to shared information. Working families feel a greater
connection to what is happening through viewing our videos via Facebook, and have commented the joy they feel when having this as a service. As educators we reflect on the needs of our
cohort and discuss obstacles that may impact on participation, we then formulate plans that will allow for participation at different levels. In reality this has looked like parents coming during
session times to work independently on gardening tasks, or reading to children in the morning before work commitments, attending fundraising events after session hours, and going on
excursions. Educators use this time to engage families in discussion and are deliberate in their approaches to gaining parent comments on various topics that may impact on learning and
planning.
Practice is shaped by meaningful engagement with families and/or the community: Being a small rural town with limited services, we encourage families to get to know one-another. This is
especially true for new families or families who are isolated. We have encouraged some of our parents to build relationships with other parents who attend similar events, sometimes this has
meant we have introduced people, acted as friendly advocates for social gatherings, and have provided chances for people to connect and support one another. This has been evidenced in
our support of using the out of hours school care program. Many working families not knowing other families within the town have been supported in getting to know one another so that
transport to OHSC could be utilised. We have created networking links for families to use so that they can connect and communicate their needs. Staying in our community and not
relocating to a school closer to work (in the outlining town of Port Augusta) has meant that families have been supported to participate in other community events, like visits to Flinders House
retirement home, the Quorn Show, Quorn Christmas Pageant, and social sporting groups. The preschool and school are hubs for which much of the community participation occurs, so we
support maintaining enrolments within local catchments areas.
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Quality Area 7: Governance and Leadership
Practice is embedded in service operations: All educators participated in the development and further revision of our service philosophy. Educators understand the implications of not
passing on information in a timely manner, and work at providing content to the site leader in a timely fashion. Systems have been in place that enable the transfer of information and allow
staff to share with ease. Staff meetings, staff newsletters, professional development interviews and discussions, and informal chats encourage open dialogue to occur. The site leader also
asks that all staff contribute to their understandings of policies, procedures, and any hazard alerts. All staff are provided with information relevant to their job role that are proactive in risk
management and operations. Because of this, staff are aware of DfE requirements for operational support and can offer advice to parents, each other, and act with confidence when teaching
our young learners. When a change in practice does need to occur, Educators are supported by the site leader to administer changes, but also to reflect on the reasons for the change and to
discuss options around modifications and what impact this may have on our practices. One area this has been evidenced in concurrently is our changing space in our outside learning area
and our site need in understanding the updated outdoor learning environment standard. Our no longer compliant playground need to be removed as well as a fire pit area, this caused
concerns around play and financial resourcing new equipment. Educators had to work together and support parents in understanding the changes, this process assisted in the revision of our
philosophy statement as we recognised the importance of the environment as the third teacher and our impact on sustainable approaches to teaching.
Practice is informed by critical reflection: Our current focus on investing time and understanding in the development of a child led Acknowledgement of Country, has led to educators
being reflective of current practices, and those embedded in our daily routines. We recognised that we do have a strong connection to Aboriginal culture, however we need to promote our
learning in the broader community. One way we decided to do this was through a cultural term in term 3. This allows us to explore cultural texts, Aboriginal culture, and extend that learning in
authentic ways through cultural events and our planned bush kindy day. These changes were instigated as a result of direct communication between our long standing Aboriginal educator,
and our staff team. We recognised the need for change, and acted on the ideas and suggestions of each other.
Practice is shaped by meaningful engagement with families and/or the community: During our investigation into changes into our outside space, the site leader discussed and
supported the parent community to be a part of the process. Maps were displayed that highlighted the needed changes, parent information sheets, and parent questionnaires were
developed to gain contributions. Some parents were concerned over the removal of the playground as it had been previously funded by fundraising efforts. The site leader was able to
discuss the concerns and provide information that highlighted the compliance and safety concerns. This encouraged parents to feel a part of the process, and actively assisted in the
redevelopment process through purchasing a new swing. Governing council meetings are held throughout the year on non-scheduled days. This has encouraged more people to be able to
attend as we have been able to be flexible in our meeting times. Governing council has been supported to promote the site and through the provision of fundraising. One area fundraising has
directly linked has been through our SALA exhibition, and most recently through promoting our edible community garden. Both the garden and the arts directly link to our curriculum and
share in endless possibilities of learning and engagement.
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Quality Improvement Plan for
Quorn Kindergarten
202 0
Includes:
• Learning Improvement goals
• Progress notes
• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan
1

2

Analyse
and prioritise

Determine
challenge of
practice

Goal 1: Improve children's phonological awareness in speech through rhyme-based experiences.
Challenge of practice:

3
Plan
actions for
improvement

If we develop our understandings of the literacy indicator, 'Respond to sounds and patterns in speech and stories', and provide an
environment rich in rhyme, then we will improve children's understanding of how to rhyme.

Actions

NQS links

Timeline

Resources

Responsibility

Whole site engagement with professional development in Rhyme
knowledge.

1.2.1 Intentional
teaching

term 1 2020

Strategy 1.2 investigate resources
to support PD learning on p. 14 of
literacy guidebook, EYLF Outcome
5, p.4.

site leader to instigate professional
discussion

Reflect upon current strong connection of reading and book
sharing to incorporate songs and rhyming books in everyday use.

1.2.1

Term 2 2020

Strategy 2.3 refer to p. 36, 38, & 39
of literacy guidebook.

Staff to work on selection and inclusion
into environment. Educators to read books
and recite rhymes as part of everyday
actions.

Develop learning experiences as part of everyday routine
phonological development. Interaction promoting strategies to
include - cue child, questioning, expand on what child has said.

1.2.1

term 1 2021

Strategy 2.2-develop speaking and
listening skills.

Teacher directed morning literacy group
learning times.

Implement daily use of phonological awareness strategies

1.2.1

term 2 2021

Strategy 2.3 refer to p. 36, 38, & 39
of literacy guidebook.

director to inform staff of information within
document. All Educators to contribute
teaching strategies.

Children's use of phonological awareness and rhyme has increased in speech as measured from analysis of observations.

Success criteria
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Progress notes
4

Improve
practice and
monitor impact

Goal 1: Improve children's phonological awareness in speech through rhyme-based experiences.
Meeting
date

Implementation
(are we doing what we said we would do?)
Enter your overall assessment of progress towards
implementing actions for improvement.

Impact

(are we improving learning outcomes?)

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.

June 2 2020

We have established clear links to set actions. Rhymes are
being used as part of weekly routine and are sent home.
Educators are engaged in dialogue with peers. Staff meetings
have brought up areas in literacy handbook.

Anecdotal observations have recorded children using more
words in speech with others. Use of tier two and three words
evidenced, as well as an increase in knowledge of letter
sounds and how to manipulate them.

We are looking at better ways to improve our data collection.
We currently use a basic letter/sound assessment, however
we are investigating a better way to track progress.

July 22 2020

As a staff team, we took on professional development
regarding SEAPART training - this established links to
phonological awareness, letter/sound development, sound
isolation (initial sounds), name writing, syllables and rhyme.

We are now going to investigate ways to include use of
syllables into our conversations with children. We are also
going to complete the SEAPART assessments for all domain
areas within early years literacy.

Out door games ideas that support initial sound
understanding, sound letter recognition concurrently.
Tracking and monitoring progress using data to inform our
practice.

September
16/09/2020

Staff meeting held to discuss our observations of child
development. Much of this data has been taken from our OLP
and SEAPART assessments.

Children have progressed with oral language development and
have increased their scores for vocabulary growth. SEAPART
assessments show that children are in need of greater
instruction in sound development and syllable understanding.

Work on sounding games with children and practice more with
instructional teaching and syllable development. Current
practices on tier language use has worked, so continue with
table top experiences that support educator vocabulary
development.
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Learning Improvement Plan
1

2

Analyse
and prioritise

Determine
challenge of
practice

Goal 2: Support children's ability to explore shapes and manipulate products to develop problem solving skills.
Challenge of practice:

3
Plan
actions for
improvement

If we develop our understanding of the numeracy indicators, 'Notice 2D aspects of 3D objects' and 'Use the properties of shape to
make things fit, balance and transform', and provide an environment rich in shape experiences, then we will improve children's
understanding of shape.

Actions

NQS links

Timeline

Resources

Responsibility

implement changes across our practice so that educators are
using terms and words with children in an authentic manner.

1.2.2 Responsive term 1 2020
teaching and
scaffolding

posters to support educators, staff
meetings and in-house PD.

site leader to implement changes and
focus. All staff to work towards
improvement in knowledge.

interact with loose parts area with children and intentionally teach
and scaffold learning - problem solving strategies, spatial
reasoning, and names of newly created shapes.

1.2.2

term 2 2020

Strategy 1.4-deepen educators'
numeracy knowledge.
Spatial awareness and geometric
reasoning p. 22 of guide.

site leader to introduce guide information.
All staff to participate in developing
knowledge and implementing practice
ideas.

Talk with children about mathematics and asking them to
describe their reasoning.

1.2.2

term 1 2021

Focus 2 of guide - ask children open
ended questions to develop problem
solving skills

discuss possible avenues for open-ended
questions to be used, and how they can
be verbally framed.

Children are engaging in prolonged shape transformation tasks. Peer groups are investigating shape and transformation
experiences and are undertaking problem solving tasks. Evidence from observational data analysis supports growth.

Success criteria
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Progress notes
4

Improve
practice and
monitor impact

Goal 2: Support children's ability to explore shapes and manipulate products to develop problem solving skills.
Meeting
date

Implementation
(are we doing what we said we would do?)
Enter your overall assessment of progress towards
implementing actions for improvement.

Impact

(are we improving learning outcomes?)

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.

June 2 2020

We have modified our interactions with children so that they
are hearing more mathematical language from us throughout
the day. We also have clear links to learning on our crafting
tables.

Children are beginning to manipulate shapes and transforming
them into new shapes based on a concept.

We will continue to explore how to use tier two and three
language with our learners. We may need to improve our own
understanding of shapes in order to complete this task.
Stretching those children who need extra extension with tier 3
words.

July 22 2020

Having 3D models out for display and provocation for children
to explore 2D imagery.

Children are beginning notice shapes in the natural world.

Go on a shape hunt walk, excursions in natural areas, shops,
and have a discussion on naturally resourced shapes versus
manufactured shapes.

September 16
2020

Using art as a medium to explore shape knowledge with
children.

We have been looking at 3D models and converting them to
2D drawings based on recognisable shapes. We then
encourage children to draw the shapes to represent the
animal. This has encouraged greater discussion on shape
words, and has been a target for shape knowledge growth.

Find shapes in more areas of our play with children. Name
shapes in our natural and built worlds.
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Learning Improvement Plan
1

2

Analyse
and prioritise

Determine
challenge of
practice

Goal 3: Goal 3 goes here

3
Plan
actions for
improvement

Challenge of practice:
Actions

NQS links

Timeline

Resources

Responsibility

Success criteria
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Progress notes
4

Improve
practice and
monitor impact

Goal 3: Goal 3 goes here
Meeting
date

Implementation
(are we doing what we said we would do?)
Enter your overall assessment of progress towards
implementing actions for improvement.

Impact

(are we improving learning outcomes?)

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.
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National Quality Framework responsibilities
NQS links
3.1.2 Upkeep

Task

Steps involved

Timeline

site has recently received a grant for
$60000 to upgrade and restore the
heritage aspects to our building. We do
not have to organise project, we only
have to manage site risk via normal
department protocols.

meet with Architect and facilities manager to discuss
building restoration needs.

Term 3 2019

Responsibility
Site leader

Facilities manager and architect works together to allocate term 1 2020
funds

not a site responsibility

upgrade to building - site managed works to be completed

Department responsibility,
this is not site managed

term 4 2020

Resourcing
n/a

Completed
yes

Page 18 of 22

Review and evaluate
5

Learning improvement goal 1:

Improve children's phonological awareness in speech through
rhyme-based experiences.

Review
and evaluate

What progress have we made? Have we achieved our goals?
We have implemented SEAPART assessment into our actions, and have worked on incorporating tasks that support early literacy goals into our daily routine. We are now teaching
children syllable understanding, which has complimented our letter/sound programming, and tier language goals. Rhyming has increased through our Music with Marg program, and we
are now looking at ways we can incorporate more melody and listening games into our everyday work with children. One way we are doing this is through clapping song games, tapping
sticks, and singing and action songs. We will do a final assessment using SEAPART in term 4 to observe if growth has increased.

Enablers: What factors have been critical for success?
Our music program supported our growth in being able to teach rhyming sounds in a fun and engaging way. Children are naturally rhyming without being instructed to do so, they are
noticing the words that rhyme and the words that do not. This is due to our use of simplistic repeating patterns in basic songs and our encouragement of singing as a group.

Inhibitors: What factors have impeded progress? How will we work through this?
The SEAPART training assisted staff in understanding what made a child be better equipped for later decoding. We discovered through this process that rhyming is not as important as
syllable development. For this reason we moved away from instructional rhyming and have spent a greater amount of time on syllable development. We are still rhyming as a focus,
however we are doing this through less instructional learning times, and more as a opportunistic experience. The SEAPART training also highlighted the need for syllable development to
come before rhyming. We are now going to have term one as our syllable focus, with term 2,3 and part of term 4 as our letter/sound focus. The whole of the year will incorporate rhyming,
however we will not include it as an instructional goal until term 4.

Recommendations: What are the next steps to take?
Our shift in focus from rhyming to syllable development will hopefully free up time to work on basic sounding tasks that compliment our cohort. Once children are hearing syllables in
everyday items and names, we can work on sounds in speech, then letter/sound knowledge, and later explicit instruction in rhyming in term 4. We will use our SEAPART assessment to
monitor growth in this area.
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Review and evaluate
5

Learning improvement goal 2:

Support children's ability to explore shapes and manipulate
products to develop problem solving skills.

Review
and evaluate

What progress have we made? Have we achieved our goals?
This year our cohort of children have not been as interested in building using the loose parts as in previous years. Working with their interest in visual arts, we have incorporated 3D objects
as a medium for shape awareness. Children have become better able to build using crafting materials and objects as a stimulus, rather than relying on loose parts play as instruction. This
is partly due to educator interactions, however has also been due to more defined use of materials and explicit goals through visual cue cards.

Enablers: What factors have been critical for success?
The incorporation of cue cards on our crafting table allowed children a goal in building and designing. Educators have thought more critically about what to include on the table to promote
problem solving skills, and as a result children are engaging at a deeper level. Specific challenges have been set up that have provocated children into questioning how to complete tasks,
or how to manipulate materials. Prior to this, children were using the crafting stations in a repetitive manner, and not questioning product use. The instructional teaching of shape
knowledge and how to see it in our natural environment has also led to a deeper understanding of what materials might be needed to complete a task. Children are more aware that certain
shapes work better in specific situations.

Inhibitors: What factors have impeded progress? How will we work through this?
COVID restrictions on cleaning has impeded our use of certain materials. Usually we would have a greater shared array of materials to choose from, however this year we have had to limit
sensory play and hard to wash items. To overcome this we have had to provide working kits for individual use. The individual kits have supported children to use more resources and have
allowed educators to better understand limitations of specific children. Educators are now more aware of their role in providing high quality resources, and high quality interactions.
Educators have discovered that they need support in developing resources that support shape development.

Recommendations: What are the next steps to take?
The site leader is working with educators in developing resource notes for use in shape development activities. Currently we have over 30 resource note sheets that can be used to
encourage children to explore shape manipulation activities. We will be working on more resource note pages, and ways to categorise these into functional support systems for later
educator use. Further to this, we recognised that it was difficult to record growth in shape development. We are planning on taking observational (photographic and scribed) notes of
children in term one, then later in term 4. We will work on data collection methods that support play.
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Review and evaluate
5
Goal 3 goes here

Review
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approvals

Approved by director/principal
Maggie Kamin
01/02/2020

Approved by governing council chairperson
Claire Moran

01/02/2020

Approved by education director
Rob Harkin
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